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This research has aims to investigate (1) Teachers‟ perception on 
scaffolding used in teaching reading, (2) Types of scaffolding used in teaching 
reading, (3) Teacher‟s way in implementing scaffolding in teaching reading, and 
(4) Students‟ responses on scaffolding used by the teacher in teaching reading. 
The participant of the reasearch  are three English teachers and thirty four students 
of  MTsN Paron. The data are obtained from the interview, observation and 
questionnaire. The findings of the study first reveal that  teachers‟s perception that  
scaffolding help students in learning reading because to achieve good reading  
performance needs  the mastery of grammar, vocabulary and pronunciation. 
Scaffolding can encourage and motivate students to learn reading.  Scaffolding 
make teachers  easier to teach reading because the students have been encouraged 
already. Second, the types of scaffolding in this study found are: teacher talk, 
teaching media, task division, classroom management which  includes eye 
contact,  gesturing, appraisal, jokes and intermezzo, and explanation, 
clarification,instruction, corrective feedback, initiation ( asking about previous 
topics and greeting), brainstorming, topic selection (  selecting interesting topic 
and related to the syllabus) asking question, translation and  giving motivation. 
Scaffolding also increase English teachers‟ knowledge about the different kind of 
scaffolding to teach reading in the classroom. Third English teachers implement 
scaffolding started from brainstorming, pre-activity, whilst-activity and post-
activity. The other of  result shows that the way English teachers in implementing 
scaffolding create the students‟ comfort in learning reading. Fourth  the students‟ 
responses show that they create their motivation and their creativity in learning 
reading. English teachers of MTsN Paron  have positive perception on scaffolding 
that  they applied. 
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Penelitian ini bertujuan untuk mengetahui (1) persepsi guru terhadap 
perancah yang digunakan dalam pengajaran; (2) Jenis perancah yang digunakan 
dalam pangajaran reading  ; (3) cara guru dalam menerapkan perancah dalm 
pengajaran  reading; (4) tanggapan  siswa terhadap  perancah yang di gunakan 
oleh guru dalam mengajar reading. Obyek penelitan adalah  3 guru Bahasa 
Inggris  dan tiga puluh empat siswa dari masing- masing kelas sebagai obyek 
dalam pembejaran ini. Data diperoleh dari wawancara dengan guru bahasa 
Inggris , observasi dan angket.Temuan penelitian ini, Pertama mengungkapkan 
bahwa perancah guru adalah bantuan bagi siswa dalam pembelajaran reading 
karena untuk mencapai reading yang baik, perlu penguasaan tatabahasa, 
kosakata, pengucapan. Perancah dapat mendorong siswa untuk belajar reading. 
Perancah bisa membuat guru lebih mudah untuk mengajar karena siswa mudah 
terdorong. Kedua, Jenis peranach dalam penelitian ini yang ditemukan adalah 
ceramah guru, media pengajaran, pembagian tugas, manajemen kelas yang 
meliputi kontak mata, isyarat, penilaian, lelucon dan intermeso dan penjelasan, 
klarifikasi, instruksi, umpan balik koreksi, inisiasi (menanyakan topic yang lalu 
dan sapaan, brainstorming, pemilihan topic (memilih topic yang menarik dan 
berkaitan dengan sylabus), mengajukan pertanyaan, menterjamahkan, dan 
memberi motivasi. Prancah juga meningkatkan guru bahasa Inggris tentang 
berbagai jenis perancah untuk mengajarkan reading di ruang kelas Ketiga, Guru 
bahasa Inggris menerapkan perancah mulai dari greeting, brainstorming, pre-
activity, whilst-activity and post-activity. Hasil yang lain menunnjukan bahwa 
cara guru bahasa Inggris menerapkan perancah membuat kenyamanan siswa 
dalam belajar reading. Dari tanggapan siswa tersebut menunjukkan bahwa 
mereka menciptakan motivasi dan kreatifitas mereka dalam belajar reading. Guru 
bahasa Inggris memiliki persepsi positif terhadap perancah yang guru terapkan.  
  




Reading  is activity of looking at and understand written form. On the 
other side an expert gives more definition of reading. Richards and Schmidt 
(2002: 454) state that reading is perceiving a written text in order to understand 
its content. While Harris and Sipey (1980: 447) state that reading is the 
meaningful interpretation of printed or written verbal symbols. Different 
scholars may use the term reading in different ways since many terms are 
proposed with different emphasis, such as what is said by Urquhart and Weir 
(in Grabe, 2009: 25), they state that reading is the process of receiving and 
interpreting information encoded in language form via the medium printed. 
Another opinion is also stated by Burn, et al (1984: 10), who state that reading 
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is a thinking process. The process of recognizing words require interpretation 
of graphic symbols. In order to comprehend reading, a person must be able to 
use the information to make inference and read critically and creatively; to 
understand the figurative language, determine the author's purpose, to evaluate 
the ideas presented, and  apply the ideas to actual situation. All of these skills 
involve thinking process. Teachers can guide students‟ thinking by asking the 
questions. Students will be more likely to evaluate the material they are reading 
if they have been to do so. 
Grabe (2009: 56) views that reading is an interactive process. It is the 
process of combining textual information with the information a reader brings 
to a text. In this view the reading process is not simply a matter of extracting  
information from the text. Rather, it is one in which the reading activities a 
range of knowledge in the reader‟s mind that he/she uses. Thus, reading is 
viewed as a kind of dialogue between the reader and  the text. Reading is 
consider as the core of skill. Brown ( 2001 : 298 ) mentions that  reading ability 
will be develop best in the association with writing ,listening and speaking 
activities.Teacher try to find ways to improve learner‟s language learning. One 
of ways is to scaffold students in their language achievement. The role of 
teacher as facilitator in English teaching learning process, especially on 
conducting the scaffolding  strategies, must be developed. By being a good 
facilitator, the teacher can stimulated the students be active on teaching 
learning process. 
Scaffolding was derived from Vygotsky's insights suggesting that 
learners are not going to reach their potential performance through input alone, 
but rather through an interactive process. Its central idea is now well-known as 
'zone of proximal development'. It is a zone between what he calls actual 
development, i.e. what the learner can do independently and potential 
development, i.e. what learner can do in the future, with the help of others now. 
Furthermore, Instructional scaffolding is a teaching strategy that emphasizes 
the teaching of new skills by engaging students collaboratively in tasks that 
would be too difficult for them to complete on their own. Scaffolding has been 
prompted to convey temporary assistance set up by the teachers to their 
students to help them complete tasks or construct comprehension so students 
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can do the tasks alone. Maybin, et al. (1992:186) cited in Hammond (2001: 3) 
describes “scaffolding as the temporary but essential nature of the mentors 
assistance” in helping students to do the tasks successfully. From what experts 
state, scaffolding is teacher‟s assistance or support to students in learning in the 
classroom and it is quite sure that many teachers and instructors have done it to 
their students. 
The term “scaffolding” was initially introduced by Wood, et al. (1974) 
cited in Michell and Sharpe (2005;14) as tutoring or other assistance provided 
in a learning setting to assist students with attaining levels of understanding 
impossible for them to achieve without assistance. They viewed scaffolds as 
personal in nature; that is, aid provided by a teacher or peer to help with the 
learning process. Hogan & Pressley (1997: 5) state that: 
“Scaffolding is extremely social form of instruction , with peers and 
teachers interacting closely with a students as she or he attempts a task. 
To be successful, scaffolding requires convivial atmosphere in which 
students can let their defenses down and in which teachers make 
students feel at ease to take individual risks. When these conditions are 
met, scaffolding help to create thoughtful environments where both 
teachers and students are thinking deeply about classroom tasks.” 
it can be implied that scaffolding is derived from Vigotsky insights with 
his central idea zone proximal development which is the distance between the 
actual developmental level as determined by independent problem solving and 
the level of potential development as determined through problem solving 
under adult guidance or in collaboration with more capable peers (Vygotsky 
1978: 88–89). scaffolding as a teaching strategy depends heavily on the idea 
that children come to any educational setting with a great deal of preexisting 
knowledge, some of which may incorrect. It is the process of building on what 
a student already knows that makes scaffolding an effective instructional 
technique. Scaffolding facilitates a learner ability to  on establish prior 
knowledge and internalize new information. The activities provided in 
scaffolding instruction are just beyond the level of what the learner can do 
alone. An important aspect of scaffolding is that the scaffolds are temporary.  
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According to Rodgers, E and Rodgers, A (2004;4) Scaffolding is : 1)  
Informed to public through careful observation. Teaching is informed by a 
close observation of the learners not by   basing teaching on the preplanned 
scope and sequence of skill to be learned. 2)What child every time actually 
trying to do must be ppreciated by  giving responses even though you might 
think that your students should know particular concepts because you have 
taught it several times already. The fact that the students still don‟t understand 
or know is a clear signal that you should continue to provide support. It may 
also indicate that you need to examine how much help you are providing (is it 
enough?) and the kind of help you are providing. 3) Teach today‟s child 
teaching decision also must be based on what the child is presently able to do, 
not on what the child was able to do a month ago. 4) Put the right book in the 
right child‟s hands. You won‟t be able to scaffold learning if the book you 
choose is too difficult. It is more likely that the book is easy for some students 
but not for others. Some kinds of scaffolding can be taken from some experts 
as follows; According to Roehler &Cantlon (1996) stated that “kinds of 
scaffolding cover Explanation, inviting students‟ participation, clarifying and 
verifying students‟ understanding, modeling of desired behavior, inviting 
students to contribute clues” (P.112). It means that explanation and inviting 
students‟ participation are more significant scaffolding used according to 
Roehler & Cantlon. Based on neo-Vygotskian discussions, cited in SPotts and 
Mohans(2005; 4), “scaffolding is a teaching and learning model”. Furthermore, 
they state that scaffolding proceeded through three recursive stages: 1) 
Building background knowledge by assisting students to articulate and connect 
prior knowledge to the activity at hand while affording teachers opportunities 
to determine the zone in which the child can perform unassisted and/or assist in 
the others‟ performance. 2)Thinking and discoursing through the topic or 
activity, where teaching „awakens and rouses to life those functions … which 
lie in the zone of proximal development‟ to scaffold the learners to interact 
with task information (both language and content) socially, collaboratively and 
critically. 3) Reconstructing and realizing knowledge to scaffold students to 
organize and consolidate new understandings, and to realize them 
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linguistically, beyond simple lexis and grammar, into coherent patterns of 
subjectarea-appropriate extended discourse. 
The current study is guided by four research questions : (1) What is the 
teacher‟s perception on scaffolding in teaching reading ?, (2) What kind of 
scaffolding that is used by the teacher in teaching reading ?, (3) How does the 
teacher implement scaffolding in teaching reading ? (4) What are student‟s 
responses on scaffolding used by the teacher in teaching reading ?  
Students of MTsN Paron face problem in comprehending the text, 
reading skill is regarded as the most important skill for students in the 
classroom and extracurricular environment, so teacher can help their students 
master the habit of rise up  their knowledge on  a subject which enhances their 
reading comprehension. The role of teacher as facilitator in English teaching 
learning process, especially on conducting the scaffolding  strategies, must be 
developed in teaching reading . By being a good facilitator, the teacher can 
stimulated the students be active on teaching learning process in reading 
comprehension .Therefore it is interesting to investigated how the scaffoding is 
implemented in MTsN Paron.  
MTsN Paron is the biggest the islamic junior high school in Ngawi, has 
been implementing scaffolding strategies used in teaching-learning process in 
teach reading . By scaffolding strategies, teach reading process is not based on 
teacher-centered, but become student-centered.  The students are stimulated to 
understand the material by develop their own mind. 
 
2. Research Methods 
Creswell (2012: 19) said that in qualitative research , statistic are not 
used to analyze data, instead  the inquirer analyzes words ( e.g. transcription 
from interviews) or images  e.g. photographs). Rather than relying on statistical 
procedures, the qualitative researcher analyzes the words to group them into 
the larger meaning of understanding, such as codes, categories, or themes. In 
this study, the data were in the form of interview script, observation report, 




Type research is descriptive qualitative because it is not percentage or 
data qualitative only function to elaborate by searching which dominant 
percentage.  It suited the objective  of the current study, which are to elaborate 
or  identify  teacher‟s perception used scaffolding concept in teaching reading, 
to explain kind of scaffolding that is  used  in teaching  reading, to elaborate 
scaffolding used in  implementation teaching reading, to identify the student 
responses on scaffolding in teaching reading. Naturalistic study is research that 
develops context-specific statements about constructed realistic from 
participants. It used naturalistic approach, because the data taken from natural 
setting had done by teachers and students. As stated by  Frey, et. al (1999)  
Highlighted that “Naturalistic is research that focusses on how people behave 
when absorbed in genuine life experiences in natural settings” (P.10). The 
situation is not manipulated, created or controlled by the investigation . Main 
data collection techniques utilise in this researh study are literature reviews, 
questionnairres, interviews, observation, group disscussion, and observation. It 
can be concluded that naturalistic is research that is done in natural setting with 
observation.The research that develops context-specific statements about 
constructed realistic from teachers and students about implementation 
scaffolding trategies to teaching reading  in MTsN Paron. 
The research was conducted in MTsN Paron in Ngawi on March 9th to 
Mei 31th, 2017. The object of this  current research was the implementation of 
scaffolding strategy to teach reading applied by teachers at MTsN Paron.  
The data of the research were the information about teacher‟s 
implementation and students‟ responses on scaffolding strategy in teaching 
reading, and teacher‟s perception on scaffolding concept and kind of 
scaffolding which can contribute to student in teaching reading. The source of 
data were: (1) Three  English teachers of MTsN Paron, (2) Teaching learning 
process in MTsN Paron, (3) Questionnaire, (4) Documentation. The teachers‟ 
lesson plan.  
The current study used four techniques for collectIng data: (1) Interview, 
(2) Observation, (3) Questionnaire, (4) Documentation. Interview to find out 
the information about teacher‟s perception on scaffolding in teaching reading, 
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kind of scaffolding that used by the teacher in teaching reading, the teacher 
implement scaffolding in teaching reading, students‟ resposes on scaffolding 
used by the teacher in teaching reading. Observation to obtain the data 
concerning on  kind of scaffolding that used by the teacher in teaching reading, 
the teacher implement scaffolding in teaching reading.  Questionnaire to obtain 
the data from students‟ questionnaire about teachers‟ scaffolding in teaching 
reading, Documentation to obtain review of teachers‟ lesson plan to complete 
the information that was obtained through observation and interview.  
3. Findings and Discussion 
Research  findings show the information found during interview with 
teachers and observation of teaching learning process.  
3.1 Teacher’s Perception on Scaffolding in Teaching Reading  
By analyzing the teacher‟s perception on scaffolding in teaching 
reading, the researcher run observation . The observation was 
conducted  for three teacher ( T1, T2, and T3) teaching the same level.  
 Based on the result of interviews, the three teachers shared 
similar perception about scaffolding. In their point of view, scaffolding 
is the teacher‟s help for students in different ways from the very 
beginning until the end of the session. Teacher also explain that 
scaffolding is conducted in different ways to make students  read up. 
Then teacher apply it in such a way from the very beginning until the 
end of the session. In opening activity, teacher greeted the students and 
asked who didn‟t come.Teacher did it on purpose to provide scaffolding 
on their talk that create process teaching learning English in reading run 
well. 
The finding are line with Hammond (2001:8) in which  
scaffolding is the teacher‟s help for students in teaching 
reading.Teacher gave details that their talk, which is included as 
scaffolding, could build the students‟ comfort in practicing reading. 
Similar to the finding above, Wahyuningsih (2009 )  in her research 
mention about Scaffolding talk of teachers in Reading class.This study 
focus  discuss about scaffolding of English in reading classroom.  This 
is also highlighted by Kargar (2014) in his research about the effect  of 
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scaffolding  on English foreign language  leaner‟s reading 
comprehension. This focus discuss about focus on scaffolding improves 
reading comprehension skill. This is also highlighted by Narjes and 
Khanmohammad through the study concerning Sociocultural Theory 
and Listening Comprehension: Does the Scaffolding of EFL Learners 
Improve Their Listening Comprehension? This study focus  discuss 
about on the scaffolding of EFL learners improve their listening 
comprehension. and through the study by Triwulandari ( 2014)  
concerning implementation of scaffolding teachinng technique to 
improve students‟  writing skill at  the tenth grade students of SMA 
Negeri 1 Sumberlawang. His studies describe that scaffolding on 
teachinng technique can improve students‟ writing skill.. However, 
there is one aspect of this study that becomes the difference from the 
three relevant studies. This study just focuses on teaching one language 
skill. It is reading  while the scope of journal conducted by 
Triwulandari on writing skill. Narjes, Khanmohammad on Sociocultural 
Theory and Listening Comprehension While Triwulandari ( 2014)  
focuses improve students‟  writing skill. 
The finding of the  current study indicated that the three teachers 
have understaood the concept of scaffolding. The teacher similar 
perceptions regarding the implementation of scaffolding strategy is 
possibly influence by profesioanal development they have attended 
before. Based on the data interview, all teachers have done 
implementation of scaffolding on  teaching learning in the classroom. 
Therefore, it is possible that the teachers had good understanding 
regarding scaffolding strategy to teach reading in MTsN Paron. 
3.2 Kind 0f Scaffolding That Is Used by the Teacher In Teaching 
Reading. 
The findings showed that all kind of scaffolding   acquired from 
the observation and interview, the teachers  uses scaffolding which 
includes initiation, asking about previous topics, greeting, 
brainstorming, topic selection, selecting interesting topic and related to 
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the syllabus, asking question, translation, giving motivation, 
explanation, clarification and instruction,teacher talk, teaching media, 
task division, classroom management which includes eye contact, 
adjusting teaching tone, gesturing, body language, appraisal, jokes and 
intermezzo, and corrective feedback.Based on the observation and 
interview, there are twelve kinds of scaffolding used by the teachers on 
teaching reading: teacher talk, teaching media, task division, classroom 
management which  includes eye contact,  gesturing, appraisal, jokes 
and intermezzo, and explanation, clarification, corrective feedback, 
initiation ( asking about previous topics and greeting), brainstorming, 
topic selection (  selecting interesting topic and related to the syllabus) 
asking question, translation and  giving motivation. 
1.2.1. Teacher Talk 
Teacher talk   by teacher that can be included into instruction but 
it doesn‟t have sense of instruction can be seen below; 
“Now I would like to invite the first group to perform. Ok...who 
wants to come forward from the first group....Tazkia (teacher 
pointed at one student named  Tazkia who raised his  hand) 
...yeah you want to perform please...ok class please give 
attention...”. 
Teacher talk above is an instruction to ask each student to perform 
before the class. However, the way the teacher delivered her instruction 
is using a request or invitation. It made all students felt they were not 
forced to do so. 
1.2.2. Teaching Media 
The teaching media used by teacher  is  a picture about notice. It 
makes all students curious to know more about the subject matter.  
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Slide showed point the notice from power point . It is a good 
beginning to encourage students interest in short functional text. The 
slide shows some expression could possibly be used in functional text  
about notice. It is good for the beginner to start talking about how to tell 
notice without being confused started from what does it mean, in core 
activity. The teacher asks students to tell intent of the notice . This 
teaching media are included as scaffolding because it help students 
understand how to begin learn notice under particular guidelines. 
1.2.3. Task Division 
The teacher 1 ( female ) instructed the students to discuss 
narrative text they going to present in the class. It is supported also by 
the teacher‟s talk below: 
“In groups please you  have to discuss about things to do dealing 
with story or how do you tell the story about mouse deer and tiger 
, and answer the question based on the text.... you can tell the 
story about fabel..or...who are they....how  do you tell the story 
with your own word....and please choose one of your friends to 
perform in front of the class....ten minutes...come on....” 
That teacher talk contains two instruction. First asking the 
students to discuss the topic  about narrative text which is decided by 
each group. However,even it is an instruction but the teacher deliver it 
in such a way so the students didn‟t feel as an instruction. 
1.2.4. Classroom Management 
There are many class management that can be applied in teaching. 
Those aspects can be categorized as followed: 
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a. Eye Contact  
The teacher gave her eye contact to the whole students in turn 
taking in the class during reading  class. Teachers did it on purpose 
because eye contact means attention. Psychologically, it means also, 
she treated the same to all students.So, eyes can talk so much. From 
eye contact, the teachers wanted to send message to her students not 
too worry about difficulties in reading because she‟ll be always ready 
to help. This kind of aspect can be a good scaffolding to prompt 
students motivation in learning. 
b. Gesturing 
The English teacher  2  used gesture to reinforce what he tried to 
explain. For his, gesturing is important when his explanation is hard to 
understand, then his gesture will help students to understand the 
subject as he explained below: 
“Gesturinng is also necessary to help convey an explanation to the 
students . By gesturing , students will better understand the 
material to be discussed” 
Teacher used gesture to support teacher‟s explanation, 
clarification, and instruction in reading class in order that students can 
achieve the learning goal. 
c. Appraisal 
The teacher must take into consideration the appraisal in teaching 
because it can promote students motivation in learning. The teacher 1 
in reading class kept giving appraisal to each student‟s achievement. 
The teacher gave different kind of appraisal that can be seen in bold 
below: 
“It is so interesting to watch your performance about daily routine 
and in daily routine don‟t forget you have to use indicator such 
as.....yes.... could you please (the teacher  pointed at one student 




It is  interesting  is an appraisal for students‟ work. It is common 
if we feel happy with appreciation from other people. So, the word 
„interesting‟ is a positive word that can motivate students. 
 
d. Jokes and Intermezzo 
Teacher must know when teacher should make jokes and 
intermezzo. 
Ok, now welcome to story class with mousedeer here....(class 
burst in laugh). Ok, now I will show you of picture .....Guswiarni 
(teacher asked to one student name Guswiarni) , do you know 
how the series of the stories ? 
 
Ok, now welcome to story class with  mouse deer  here....it is an 
intermezzo that cheered up the class. It relieved the tension and all 
students seemed to enjoy it. It can be shown from frequent laugh. 
Indeed, she teacher only once made an intermezzo but the rest came 
from students performance. Most of in reading class, intermezzo and 
jokes can scaffold learning activity. 
 
1.2.5. Teacher Explanation, Clarification and Instruction 
First, explanation is showed in the pre-activity when the teacher  
explained about  series of story  based on the picture  as follow : 
“ please mention , language feature , adjective, verb and what is 
the kind of text that have tell from your friend” 
Some student answered it but the teacher seemed to clarified it 
by giving the same answer with  student. in order that the students 
have better understanding. 
 
1.2.6. Corrective Feedback 
The teacher gave corrected feedback is very smooth. It can be 
proved from the following detail teacher student interaction: 
S: I am ferdian..Iam student of Islamic Junior high School Paron.... 
(others students   attention seriously). I want to present the story of 
mouse deer and tiger  (with   incorrect pronunciation) 
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T: mouse deer and tiger  ?....hmm...look interesting (teacher looked 
amazed but 
     with   intention of giving oral correcting feedback on 
pronounciation on the word 
     mouse deer)...good. 
The word mouse deer and tiger ?....hmm...look interesting are 
spontaneous correction but they were conducted under student 
awareness so the student felt relax and  ease because after the 
correction, the expression “hmm...look intersting” cover student‟s 
negative thinking about that correction. 
 
1.2.7. Initiation 
Look at the teacher  talk in pre-activity when the teacher asked 
about students‟ memory about daily routine: 
“Ok class ...Do you remember...? what was we talking  last week ?”    
So far, initiation is something very important in teaching. 




Brainstorming functions to invite students‟ prior knowledge or 
what they have studied earlier. Following talk between the teacher and 
students:  
T: Ok class ...Do you remember...? what was we talking  last week ?  
S: Narrative text mom” 
T: Ok..good. Today I want to show you something about narrative text.  
     Do you know...? What picture is this.. ?  
S : crocodile and mouse deer mom...... 
T: Can you explain? How do you tell a series of events from the story 
of the mouse deer and crocodile.. ?  
S: Ok mom... InsyaAllah 
Teacher  opened question to students focusing on the  picture 
about animal on drawing the series of animal stories, and teacher asks 
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to the students to tell the story based on the sequence of the picture 
story. Teacher  continued explained it to brainstorm students. 
 
1.2.9. Topic Selection 
Selecting the topic is clearly elaborated either, and the teachers 
always keep talking that selecting the topic can be the important 
scaffolding to encourage  student‟s motivation in reading class . 
 
1.2.10. Asking Question 
Teacher  always uses questioning as a tool for initiating, 
brainstorming, task giving or sometimes before explaining 
Opening 
T: By the way who are not coming today? 
C: Meta bu 
Pre-activity  
what the kind of text is this.. ? what is generic stucture of the text ? ” 
 
Whilst-activity 
“ how do you  tell the story about mouse deer and tiger, and 
answer the question based on the text.  you can tell or  how do you  tell 
the story about fabel..or...who are they....how  do you tell the story 
with your own word....please choose one of your friends to perform in 
front of the class....” 
 
Closing  
“any questions about the task or homework?” 
Teacher asked the question based on the text. Teacher  walked 
around groups  monitoring students  each group what have discussed. 
while once in a while giving explanation to any questions, then teacher  
invited students  to present what they had disscussed with their groups. 
During the presentation, Teacher  sometimes corrected Students‟s 
work in each group. Most of the above questioning generally invite 
students‟ prior knowledge. That question only invites student 
comprehending. Based on the function of questioning in teaching 





The English teacher  ask students to translate the sentences in 
the text such as in the following talk:  
T: Ok, now I will give you narrative text  and discuss with your friend  
     and translate to indonesia.... then tell the story  in front of the class  
     in each group with your own word.  
S: yes,  mom.... 
  
Teacher asked students  to read the text and to traslate to 
indonesia. Students discussed  with each group  to be presented. Then 
students presented in front of the class to translate to indonesia in each 
group. It is make students more easy to understand the text. 
 
1.2.12. Giving Motivation 
The English teacher  during in this research gave motivation 
such as in the following talk; 
T: “Ok class, are you ready to to tell the story in  English?”  (with  
     louder voice) 
S: “Ready mam...” 
T: “I can’t hear you....are you readyyy....” (with louder voice) 
S : “readyyy.....” 
 
The teacher imitated a singer who is on stage to cheer up the 
audience by saying ready with louder voice. This kind of teacher act is 
seldom  find but the students cheered up and enjoy it. The next way is 
to ask all students to give applause after one student‟s performance.  
This research showed the evidence of these theory belong to 
approbation kind of scaffolding.  (Gibbons: 2002: 85- 96) explained 
that initiation, asking about previous topics, greeting, brainstorming, 
topic selection, selecting interesting topic and related to the syllabus, 
asking question, translation. Moreover Roehler &Cantlon (1996: 112) 
stated that “kinds of scaffolding cover Explanation, inviting students‟ 
participation, clarifying and verifying students‟ understanding, 
modeling of desired behavior, inviting students to contribute clues and 
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(Mayer, 2000 : 7), task division, classroom management which includes 
eye contact, adjusting teaching tone, gesturing, body language, 
appraisal, jokes and intermezzo, and corrective feedback.  
The similarity to the finding above, Meskill (2005) in his study 
about triadic scaffold mentions about computer, as a tool for teaching 
English language learners, which becomes the difference from my study 
which not only uses computer but also different kind of scaffolding. 
This study  is also supported by Michell and Shaarpe (2001-2003) in 
their research about collective instructional scaffolding in English as a 
second language. The similarity between Mitchell and Shaarpe‟ journal 
and the researcher  study lies on collective instructional scaffolding and 
the difference with researcher is a naturalistic study and Mitchel and 
Shaarpe journal is an R&D. 
 
3.3 The  Implemention of  Scaffolding in Teaching Reading. 
Based on research finding that were acquired from interview and 
observation, English teacher  of MTsN Paron elaborated that the 
teachers implement scaffolding throughout the course started from 
opening , brainstorming pre-activity, whilst activity and post-activity. 
English teacher  of MTsN also conducts need analysis toward particular 
scaffolding before applying it in teaching reading. However, need 
analysis is not based on detailed rubric. 
 Agree with  (Rodgers, E and Rodgers, A, 2004:4) explain in 
principle of scaffolding is so obvious that teacher must be responsive to 
what learner does, says, acts and need. Teachers of English must not 
teach based on their perception and must not force what they think 
appropriate to be taught to learners without understanding what learners 
need in learning reading. The similar to the finding above with 
Barnaard and Campbell (2002), in their study concerning the 
scaffolding of learning in in a university context, discussed about 
scaffolding applied throughout the course. Before applying scaffolding, 
various forms of tutoring scaffolding are outlined and framed including 
making rubric need analysis. This study is also supported by Miao 
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(2006) which highlights scaffolding and participation in classroom 
interaction. It also highlights sequencing of activities in particular ways 
from the beginning of the session till the end of the session and the 
teacher scaffold the students to move step-by-step to reach a higher 
level. The difference between those studies in researcher study lies on 
need analysis which is conducted by English teacher is based on 
classroom observation not based on detailed and framed rubric. 
3.4 Student’s Responses on Scaffolding Used by Teacher in Teaching 
Reading. 
Questionnaire was conducted to find out student‟s responses on 
scaffolding used by the teacher in teaching reading.  
Table 4.13.The Percentage of Students‟ Responses in % (from 34 
students) 
No Statement SA A N D SD 
1 I like the way lecturer of 
English teacher motivates us 
in reading class.  
100 % 0 0 0 0 
2 English teacher always use 
brainstorming to remind me 
of what have been learner 
before.  
66 % 34% 0 0 0 
3 like the way lecturer of 
English teacher always use 
interesting topics in reading  
class.  
67 % 33% 0 0 0 
4 I like the way Lecturer of 
English teacher gives us oral 
corrective feedback if we 
make errors in reading class.  
100% 0 0 0 0 
5 Lecturer of English teacher 
always gives us appraisal to 
each of our reading  
performance.  
100% 0 0 0 0 
6 I don‟t like lecturer of 
English teacher gives us the 
group task for the next 
meeting.  
0 0 0 33% 67% 
7 Lecturer of English never 
pays the same attention to the 
whole class.  
0 0 0 0 100% 
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8 Lecturer of English teacher 
never makes initiation before 
the class begins.  
0 0 0 0 100% 
9 English teacher never makes 
any reviews at the end of the 
session.  
0 0 0 0 100% 
10 I don‟t like the way lecturer 
of English teacher close the 
session.  
0 0 0 0 100% 
11 Teacher of English help 
students comprehension in 
reading class.   
100% 0 0 0 0 
12 Teacher talk makes me feel 
comfortable in reading class.. 
100% 0 0 0 0 
13 Teaching media in reading 
class encourage us to read up.  
100% 0 0 0 0 
14 Teacher‟s explanation, 
clarification and verification 
as well as  teacher‟s voice are 
clear.  
73% 27% 0 0 0 
15 The way teacher of English 
ask encourage me to find 
solutions in reading class.  
67% 33% 0 0 0 
16 The role of teacher of English 
in reading class is a facilitator 
where teacher is always ready 
to ask for help.  
100% 0 0 0 0 
17 In core activity, teacher of 
English always let students 
more active in reading class 
than teacher does.  
100% 0 0 0 0 
18 I don‟t like Intermezo and 
jokes made by the teacher 
during the session.  
0 0 0 0 100% 
19 Teacher of English never 
gives tasks during the session.  
0 0 0 0 100% 
20 Teacher of English always 
provides particular 
vocabularies, English 
function, expression and 
grammar before the session 
start.  
100% 0 0 0 0 
 
Based on the table can be concluded that the students‟ responses 
from students about the use of scaffoldinng trategies that applied by the 
English teacher in classroom. The responses are overall , the students 
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like (1) The ways used by  English teacher to motivated students in 
teaching reading in the clasroom, (2) Feedback and appraisal had been 
given by the teacher to the students, (3) Teaching media  used by the 
teacher. Moreover, the role of the teacher also had increased the activity 
of students during learning reading. It also made students felt 
comfortable to done activities in the classroom. It show  that the 
students strongly  agree and agree to the positive statements and it 
means students had  a positive attitudes  toward scaffolding.  
All students‟ answers are strongly disagree and disagree to the 
negative statement toward scaffolding used by English teacher in 
reading class. This means also a positive attitude toward 
scaffolding.From 20 questionnaire items, all statements about 
scaffolding are classified into some kinds of scaffolding and they have 
positive responses toward how the English teacher implements 
scaffolding in teaching reading. 
The findings about students responses are similar with Meskill 
(2005) that in his study got  positive responses from the students , but 
the different Meskill add computer is one scaffolding tool that can help 




This study has scope on scaffolding to teach reading in MTsN 
Paron. The meaning of scaffolding is the teacher support or help for the 
students in order that the learning goal is achieved. In fact that English 
teacher of MTsN Paron  has positive perception on scaffolding that  
they applied.  
Kinds of scaffolding used by the teacher consists of greeting, 
brainstorming, questioning, giving instruction to work in groups,  etc. 
Asking sudents to conclude, giving homework to the students, 
providing the material, selecing interesting topics, using interesting 
media, giving appraisal to every single student‟s performance, giving 
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eye contacts to the whole class in turn taking which means giving the 
same attention to he whole students are also included into scaffolding. 
Meanwhile, the media for scaffolding its self is picture, text  between 
the teacher and the students. In addition, need analysis is conducted 
based on English teacher‟s  classroom observation.Based on the 
questionnaire, from the prespective of students‟ responses on 




4.2.1. For the Teacher 
The researcher  advice them to take this  as priority  to use 
scaffolding in teaching reading in their of activity  
4.2.2. For Students 
The  students to keep paying attention to the teacher‟s 
explanation in order that they can have good understanding in 
such material.  
 
4.2.3. For Further Researcher 
This study only research the scaffolding way applied in 
teaching reading, the researcher suggest  that other researchers  
other researcher apply scaffolding applied to other skill for 
example in writing, speaking, listening or do research by 
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